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In our vast school population today practically every 
classroom has that child who needs more than the curri-
culum outlined. This child must be studied individually 
and a carefully planned program made to meet the funda-
mental needs. A classroom teacher, having the benefit of 
a good testing program should know where to start. Every 
case ts an individual one; therefore, it is hard to gener-
alize. Heredity and environment play a large part in in-
dividual variation. 
A. Identification 
1. ~rents may be able to give the teacher de-
tails of the :child's early development that indicate su-
perior abtl tty. 
2. A teacher, familiar with the characteristics 
of gifted children can give valuable evidence for identify-
ing the gifted. (Gifted children usually excel in re-
sourcefulness, imagination and wide interests.) 
j. A good test such as the Binet is the quickest 
method of identifying intellectually gifted children. 
4. a1assroom and playground also offer oppor-
-1-
tunities to identify these children. 
5. A combination of methods is the best means of 
identification. ~e cumulative record which offers i~orma­
tion from various sources as test results, school marks and 
teacher observations. 
6. •studies of Negro children of superior in-
11 
telligence indicate that race per se is not a limiting 
factor in intelligence, that Negro children who rated 160 
I.Q. or higher on the Binet Test came from different sections 
of the country and from varied school and home environments." 
· B. Environment 
~e family of high ability otters the stimulation 
of conversation, books, entertainment, travel and other ex-
periences to further the development of intelligence tor the 
potentially gifted c~ild, while the gifted child from sub-
cultural and low socioeconomic groups is deprived of the 
opportunity to meet his aspirations. Social conditions in 
school may defeat a gifted child's growth. Children of 
lo~r ability may feel jealous or display resentment. The 
teacher who holds the gifted child up as an example can in-
crease his unpopularity. 
Gifted children come from all kinds of homes and 
lfMartin D. Jenkins, •aase Studies of Negro Children of 
Binet I. Q. 160 and Above," Journal ot Negro Education 
(Spring, 1943), 12:159-166. 
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the attitude of the parent toward the child and his educa-
tion may be more important than his socioeconomic status. 
Beyond the home and school the community t~lu­
ence greatly affects the development of the gifted child as 
he grows older. Society's expectations may stimulate or 
discourage him. Part of the problem of the "gifted" comes 
from the reactions of other persons to them. 
c. Reading Development 
"The development of a child's reading ability is 
a prelude and prerequisite to his personal development 
through reading. What do gifted children read? In the 
lower grades their reading interests are not much different 
from those of other children. Their first grade reader 
seems to make a strong i~ression on them and their supple-
mentary reading includes the favorite books of these grades. 
Their specialized interests begin to emerge earlier than 
those of other children. Gifted children report interest 
in travel, science, and biography. In general, the gifted 
children move more quickly into teen-age and adult reading. 
They find reading an enjoyable and rewarding experience 
which challenges their acttve minds and satisfies their de-
ll 
sire for knowledge." 
D. Characteristics 
1/§Uth Stang, Professor of Education, Teachers College, 
Columbia University, Psychology of Gifted Children and Youth, 
William Cruickshank, Prentice-Hall, Inc., Englewood, New 
Jersey, 1955. 
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From our research it seems to be a well estab-
lished fact that gifted children are slightly superior 
physically and maintain good health as adults. Their 
health habits are also superior. 
They often have a keen sense of humor, are cre-
ative and original. They can take the initiative and go 
ahead on their own after acquiring the effective tools. 
Some of these children overemphasize intellectual 
pursuits. 
"The gifted child's characteristics appear in 
those traits called understanding, judgment, learning, dis-
crimination, and in the interest in and capacity for such 
linguistic and abstract activities as are provided by 
11 
schoolwork. " 
E. Character and Personality 
The gifted child develops a concept of himself 
through his experiences. From his home relations he first 
senses the world as friendly or unfriendly. He begins to 
sense he's dependent or independent. His ability to re-
late his experience favors good personality development. 
"In character and personal tty, the great majority of tn-
gl 
tellectually gifted children show superiority.• 
1/Leta S. Hollingworth, Children Above zBo. I.Q., Origin 
and Development, World Book Oompany, Yonkers-on-Hudson, N.Y., 
1942. 
2/Gertrude H. Hildreth, "Oharacteristics of Young Gifted 
Ohildren", Peda o ica Seminar and Journal o Genetic 
Psychology, Dec. 193 ?-311. 
4 
"An extensive study of school children in 36 states ap-
peared to justify the conclusion that the child of superior 
intelligence has a much better chance of developing a de-
sirable personality than does the child who is retarded in 
11 
intelligence. 11 Sometimes we draw a false picture from 
observation of pseudo-gifted children; that is, the child 
whose parents have pushed and coached him beyond his real 
mental ability. 'Personality can be interpreted only with 
reference to environmental conditions and other non-
2/ 
intellectual as well as intellectual factors."-
F. How do they learn? 
There are many sources and opinions in answer to 
this question. They include, conditions conducive to learn-
ing, general learning theory, experiments, and intro-
spective reports. 
The gifted child may complain of Jack of chal-
lenge, required dull reading, and meaningless topics. The 
teacher should give opportunity for: 
1. creative work - play. 
2. additional subject matter. 
3· creative work as puppet shows, slides, 
murals, development of a movie for a related 
1/Will tam and Lewis McGehee, W. Drayton, "A Comparison of 
Certain Personal tty Characteristics of Mentally Superior and 
J{entally Retarded Children", Journal of Educational Research 
{Apr. 1942), 35:600-l o. 
2/Ruth Stang, Professor of Education, Teachers College, 
"'Oolumbia University, Ps cholo o Gi ted Children ahd Youth, 
_ Wm.~ Cruicks1y::nd, _Erenf?_i_c~ -Ha_j.1,Jn!2L Englewood ,__ N.J. _,_l9 5· 
subject 
4. opportunities for an audience situation 
5. discussions, debates 
6. applying principles to 1 ife problems 
?. learning most effective reading methods 
We must keep in mind t1uJt learning begins with a 
need. The child's performance is determined by need, pre-
vious experience, and creative quality of mind. We can't 
.-
overpraise for this may decrease learning. ~e gifted from 
the better home tends to be more highly motivated to suc-
ceed in academic work than the child coming from lower 
socioeconomic levels. Intensive studies of l:!:!E£ the gifted 
learn are greatly needed. 
We must make full use of human resources. From 
our readings the conclusion we draw is that the gifted 
child needs: 
1. ~fectionate, understanding parents 
2. challenging home and school experiences 
j. interesting, understanding teachers 
4. greater stimulation from association 
with their intellectual peers. 
5. material evoking inventiveness 
6. to meet both social and· intellectual 
needs - "gifted" grouping for part of the 
time, and to be in a heterogeneous group 
6 
the rest of the time 
?· guidance in a balanced program of cre-
ative work and play, social and solitary 
pursuits and the use of varied avenues of 
learning. 
Statement of Problem 
With the increased interest in the study of gifted 
children it has become evident that much of the new re-
search should be made readily available. Therefore, this 
thesis undertakes to present this material in digest form. 
Purpose and Justification 
As the identity of the gifted child is established by 
the classroom teacher, material must be made readily avail-
able for her use. T-herefore, this paper has been written 
as a guide to research done at Boston University and 
Columbia Teachers' College on the gifted child. It may also 
be used as a reference by those persons interested in recent 
studies on gifted children. 
Scope 
This study covers all ~sters Theses done at Boston 
University on the gifted child and Dissertations done at 
Columbia Teachers' College in this area. 
Within the co~ines of this study, the gifted child 
? 
includes those children referred to as "superior•, "ex-
ceptional performers", "precocious•, "mentally gifted", 
•excelerated" or any other term used to denote above 
average mental ability. 
Procedure 
A thorough investtgation .of the card catalog, theses 
and service paper catalogs in the Boston University School 
of Education Library was made and those theses concerning 
the gifted child ~re obtained and abstracted. Also dis-
sertations done at OoJumbia Teachers' Oollege concerning 
gifted children were thoroughly studied and abstracted. 
A general summary was made of all the work done in 
the field of the gifted child and recommendations made for 
further research. 
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(}lfAPTER I I 
RELATED READING 
ll 
•challenging the Gifted Child• 
Problem.-- What can we do for the gifted child in our 
classrooms? 
~·-- Enrichment in our entire -program is the key 
to meeting this child. Any subject, topic or idea is 
broadened, deepened, and brightened through enrichment be-
yond the limits usually considered. 
Example: A few children might foresee what the teacher 
intends to present later. Give them materials from which 
to prepare reports and demonstrations. They'll gain fuller 
understanding and at the same time stay with their class-
mates during the process. 
SUmmary.-- Identifying the gifted child is the first 
step in providing proper education for him. Unless educa-
tional adjustments are made for him this identification is 
largely wasted. The teacher must provide individual guid-
ance in all areas. She must keep in mind that these child-
ren often need greater help in personality development than 
in any other field of specialized treatment. 
, PP• 
-9-
Evaluation.-- We feel that enrichment is for every 
child. This is a splendid article but could give an in-
experienced teacher more nprocedure n such as: (various 
sources of enrichment) magazines, books, research through 
surveys, experiments, interviews. They may prepare demon-
strations, dramatizations, puppet shows. The nonacademic 
field should be explored to provide this child wtth a bal-
anced program. 
11 
nThe Parents and Families of huperior Children• 
Problem.-- How can the teacher help parents of gifted 
children to find ways of enriching the educational oppor-
tunities of these youngsters? 











rarents learn by example from the teacher. 
Show them that physical activity well done 
Explain simply the child's intellectual 
Help parents to think in terms of distant 
Ask for objective co~erences only. 
Keep in mind that parents are learners. 
At all times listen to parents. 
Help parents find ways of enriching the 
lfBirch & McWill tams, Board of Education, Pittsburgh, Penna., 
The PUrents and Families of Superior Children, PUblic S chool 
PUblishing Company, Bloomington, Illinois, 1955, PP• 45-48. 
10 
-social and emotional life of this child. 
Summary.-- Dealing with parents of the gifted child is 
a professional challenge. The gifted child is capable of 
acquiring most of what the teacher is best prepared to give -
education. The parents look to the teacher as the person 
most able to help their children make a brighter world for 
themselves. Cooperative study and planning is most reward-
ing to the teacher, the parents, and the children themselves. 
Evaluation.-- All teachers are aware that education and 
training should be a cooperative venture. If the parents 
and teacher work together harmoniously, the child's chances 
for obtaining a well rounded education are ~ll assured. 
11 
"The Gifted Cfhild" 
Problem.-- Should gifted children be segregated for 
their education2 
Data.-- A well balanced program for the gifted child 
shoul-d: 
1. Give work to the class as a whole but include 
some activities on a more advanced level. 
2. Give opportunities for realizing the value of 
their own contributions. 
3· Give group work s.o that this child can develop 
leadership and ability to work with others. 
1/Ruth Anne Korey, Principal Public S chool #181, Brooklyn-, 
N.Y., The Gifted Cfhild, The Educational Publishing Oorp., ' 
Darien, Oonn., May 1954, PP• 3-10, (Reprint from Grade 
Teacher Phamphlet, "Teaching the Different Child"). 
11 
12 
4. Give creative work as an emotional outlet. 
5. Recognize the need for meeting personality 
problems. 
SUmmary.-- Writers, as Terman, Witty, and Hildreth 
are convinced that special groups for the special child are 
best. Others point out the dangers of snobbishness, parental 
rivalry and over-intel·lectual ization. The author concludes 
that there is not enough for this grouping and homogeneous 
grouping is impractical, if desirable. Special work planned 
for this child adds greatly to the interest and life of the 
entire class. 
Evaluation.-- We have to recognize that there are dis-
tinct types of gifted children and be prepared to meet their 
talents and weaknesses. Serviceable activities furnish an 
outlet for these children. We must find challenges for the 
bored. We must be prepared to meet emotional difficulty 
often displayed. A well balanced program for the gifted 
child is, in some respects, far more important than it is 
for the slow learner. 
II 11 
nspectal Problems of the Gifted rJhild" 
Problem.-- What role can guidance play in the gifted 
child's social-personal adjustment? 
11S!E!:·-- Sympath.:;tic understanding and wise direction 
1/lhrian Scheifele (Editor), Special Problems of the Gifted 
Ohild; Bureau of rublications, Teachers College, Columbia 
University, New York, 1953, PP• 3?-39. 
should function from preschool years to maturity. Anti-
social personality develops only if home, school and com-
munity fail to provide opportunity in terms of the child's 
individual abilities, needs and interests. The teacher can 
guide the child toward constructive self-evaluation and the 
setting of attainable goals. 
Summary.-- 1. Social activities - If the home, school, 
community provide a balanced program of social activities 
rather than stressing intellectual interests this child may 
never develop the social and emotional problems that are 
possible areas of failure. 
2. Setting attainable goals - It is im-
portant that this child accept his giftedness in its true 
significance and realize the obligation it carries. He 
must be helped to see his responsibility to develop his gifts 
for the welfare of mankind as well as for his own happiness. 
Evaluation.-- Guidance from the home, school and com-
munity should enable this child to achieve all-round 
development. He should realize that he must develop his 
potentialities for the welfare of society, to achieve 
greater satisfaction and happiness for himself. He must be 
guided to develop a wholesome attitude toward his own gifts, 




"Special Problems of the Gifted Ohildr 
Problem.-- What are some of the baste sources of the 
gifted child's adjustment problems? 
~·-- Some of the basic sources are: 
1. Parental pressures for acceleration, pushing 
the child's development and performance. 
2. Over cultivation of intellectual interests at 
the expense of physical and social development. 
3· Unreasonable expectations of social maturity 
equival~nt to intellectual rather than chronological ma-
turity. 
4. Overstructuring of leisure time (piano, etc.) 
not allowing opportunity for free activity and social re-
lationshtp. 
' 
SUmmary.-- SUggested procedures for constructive and 
preventive measures: 
1. Rich experiences in all areas (physical, 
social, mental, emotional) which contribute to normal growth. 
2. These experiences must be a challenge to his 
level of interest and ability and stimulate his intellectual 
curiosity. 
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3. Encouragement of critical thinking, originality 
in executing ideas and creative expression. 
1/Martan Scheifele (Editor), Special Problems o.t the Gifted 
Child, Bureau of PUblications, Teachers College, Columbia 
University, New York, 1953, PP• 2?-32. 
4. Be aware of the danger of minimizing or ex-
ploiting his talents. Avoid overemphasis of success which 
creates conceit. 
5. Guidance which will enable him to use his 
abilities in analyzing and meeting his social and emotional 
problems. 
Evaluation.-- These children are often lonely because 
their interests and activities are so different than those 
of their age-mates. They can be found to have a feeling of 
interiority because they are unable to participate as an 
equal in games because they have not mastered the needed 
skills. Adults can often give these children a feeling of 
i~eriority because they expect this child to be mature and 
perform beyond his achievement. 
11 
"Special Problems of the Gifted Ohild" 
Problem.-- What are some kinds of problems that gifted 
children face and what are the resulting co~licts and 
frustrations they experience? 
~.--A child may have exceptional ability in his 
scholastic work and because of this his classmates resent 
and reject him. Therefore, he seems to withdraw in the 
class and on the playground. He is not included in games 
1/Marian Scheifele (Editor), Special Problems o.t the Gifted 
Ohild, Bureau of Publications, Teachers Oollege·, Oolumbia 
University, New York, 1953, PP• 29-Jl. 
15 
and spends much of his leisure time alone. He may pursue 
his intellectual interests further and feel secure in his 
position of intellectual superiority. 
Summary.-- Some of the basic sources of this child's 
adjustment problems are: 
1. Classmates resentment of scholastic superiorit 
and adult approval that it brings. 
2. Teacher's tendency to emphasize academic 
achievement and her failure to recognize the value of school 
activities stressing social relations. 
3· Teacher's failure to build an understanding 
of differences in ability with the group. 
4. Discrepancy between intellectual development 
and social maturity of this child. 
Evaluation.-- This type of child is inclined to dominat 
most of the class discussions. The other children show 
signs of feeling noutdone" which cause them to be less 
friendly. The teacher's continual praise intensifies these 
feelings. We have noted that some of these children are apt 
not to be as big as the others, or as strong, and are not 
athletic. Therefore, it seems natural for him to dominate 
in the one place he can - the classroom. 
16 
CHAPTER I II 
ABSTRACTS 
Burns, Lot s Olive, SUpplementary Reading and Enrich-
ment Afaterials tor Grade One, Unpublished Ed. Af. Thesis, 
Boston University S chool of Education, 1949. 
Problem.-- The purpose of this study is to arrange two 
lists of supplementary materials, one based on similarity 
of vocabulary and the other on similarity of content of the 
Reading Foundation Series, for supplementary reading and en-
richment of reading materials. 
S cope and limitations o.f study.-- A review of the re-
search related to this study divides itsel f into three 
distinct phases, those of vocabulary studies, the place of 
supplementary reading, and the need of enrichment of meaning. 
The literature on supplementary reading emphasizes evaluation 
of books and the values to be gained through such reading. 
Pleasure reading must include books beyond the grade level 
to stimulate the gifted child or those who are advanced in 
reading. Since children are capable of enjoying material 
beyond their reading level, it follows that much literature 
reading must be presented orally by teachers. 
Procedure.-- Since this study is based on the Reading 
Foundation Series published by Row, Peterson and Co. for 
-1?-
II 
grade one, the vocabu)ary of these books is used as a basic 
vocabu)ary for the selections of books for supplementary 
reading. The story content of these books serves as a guide 
for selecting books for enrichment materials. 
Ma.jor findings and conc.lusions. -- The enrichment 
bibliography of this study includes those books whose theme 
falls into one of the interest areas based on the story 
content of the books of the Reading Jfbundation Series tor 
grade one. These books are to be used to enrich meaning and 
comprehension of the interest areas especially outlined tor 
the superior reader. Of the 12? supplementary reading books 
examined, about sixty-one per cent showed a fair degree of 
similarity of vocabulary to the baste vocabulary. Literature 
books for children appear to favor stories about animals. 
The greatest similarity of vocabulary appears at pre-primer 
level. 
Criticisms and suggestions tor .further study.--
). A comparison of different systems in reading 
might have been made. 
2. The supplementary books selected for enrich-
ment could have covered a wider range of interest areas. 
Russell, Minerva A., A Workbook in Natural Science to 
be Used as Supplementary Reading ~terial by Gifted Children 
in the Second Grade, Unpublished Ed. Jf. Thesis, Boston 
University School of Education, 1953. 
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Problem.-- To show how science program may be developed 
to stimulate the superior child in the second grade to ex-
ploratory activity and an expansion of interests; also, to 
detenmine the apparent value of supplementary reading material 
as a means of discovering the potential interests and talents 
of gifted children in the second gn2de. 
Scope and limitations of study.--
). This study is limited to second grade child-
ren who have an intelligence quotient of 120 or better. 
2. It is limited to children who rate high in 
general intelligence only and takes no account of children 
with special gifts in the fields of art, music, mechanics, 
etc. 
Procedure.-- Thirty-five lessons with accompanying tests 
have been constructed in the form of a workbook. The ma-
terial is to be used as supplementary reading material and 
is designed to require a minimum of teacher guidance. 
The vocabulary has been checked against the Ginn Baste 
Reader series and a 1 ist of additional words needed for the 
use of these lessons is provided. 
MaJor findings and conclusions.-- This author finds 
that: 
1. Special helps for gifted children are rela-
tively scarce. 
2. Experts agree that the problem of how to meet 
the needs of the gifted child is still unsolved. 
]. Present day intelligence tests eliminate the 
reliance formerly placed in the subjective opinion of ob-
servers as a means of identifying these children, and 
measure objectively the extent to which individuals vary 
from the average. 
4. In view of the characteristics of gifted 
children, a science program could doubtless be introduced 
much earlier to them than to average children, and could 
prove to be a very useful means of broadening the interests 
and challenging the abilities of even the very young 
superior children. 
Oriticisms and suggestions .tor .further study.--
1. The major drawback in the study of natural 
science is that school is not in session during the summer 
when first hand i~ormation is most readily available to 
youngsters. However, work-books in the various fields of 
nature study could be developed. 
2. In the opinion, -of this writer, the second 
grade is none too _soon to begin to combat the squ~ishness 
displayed by many people towards an interesting form of 
life. 
Hueston, Jean Taylor, Reading ~terials for the Gifted 
Ohild in the Second Grade, Unpublished Ed. M. Thesis, Boston 
University School of Education, 1946. 
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Problem.-- To gather supplementary and enriched reading 
material for gifted second graders to accompany the books, 
Friends and Neighbors and More Friends and Neighbors, both 
published by Scott, Pbresman and Co., 1941. 
Scope and limitations o.t study.-- Suggested reading pro-
gram for bright second grade pupils aimed at developing thre 
traits. · These are: scholastic achievement; good work habits 
and skills; a full, well-rounded, pleasant personality 
capable of working with his associates. llfethods are des-
cribed for identifying the gifted child in regular classrooms 
Procedure.-- Pbr each unit of the two texts the author 
supplies a suggested list of supplementary readings for the 
superior child. The author also recommends those stor.ies 
in each of t 'he two texts that should be read by the superior 
child. 
Criticisms and suggestions for .further study.--
1. Not enough time allowed in teacher program to 
carry out this type of reading program. 
2. Accumulative, graded, subject index might be 
made of all primary textbooks to reduce amount of teacher 
work in preparing this type of program. 
]. Same type of analysis might be made of other 
series of textbooks. 
Kling, Patricia T. and Priscilla H. Triebs, A Collectio 
of Arithmetic Exercises Designed Particularly .tor the 
21 
SUperior Child in Grade Three or Fbur to SUpPlement the 
S tandard Program at Those Grade Levels, Unpublished Ed. Af. 
Thesis, Boston University School of Education, 195?• 
Problem.-- To suggest to teachers of third and fourth 
grades supplementary material for use with those pupils who 
show particular ability or interest in arithmetic. 
S cope and limitations o.f study.-- The enrichment 
material covers most of the topics covered in third and 
fourth grade arithmetic programs. Afa~y of the exercises 
22 
are self-explanatory and can be done by the pupil with little 
or no teacher guidance. These exercises are not mere 
puzzles but are built upon some basic arithmetic under-
standing. 
Procedure.-- These 100 or so exerciese are to be used 
as enrichment material by a third or fourth grade teacher. 
They may be used as seat work or as a guide to further 
understanding of arithmetic by the teacher. 
Criticisms and suggestions .for .further study.--
l. These exerciese seem to more than adequately 
cover the field and should prove to be a valuable aid to 
the elementary school teacher, especially of grades three 
and four. 
2. ~ny of these exercises have not, however, 
been put to actual use with superior children in the regular 
classroom. 
]. The assu~tion is made that pupils superior 
in arithmetic will be able to handle a superior vocabulary 
used in the exercises. 
4. These exercises could be used in a study 
applying them to third and fourth grade classes. 
5• The exercises could be expanded to cover all 
the elementary gr~des. _ 
6. A comparative study might eventually be done 
between a superior group using these exercises and a su-
perior group that , did not . use them. 
Yood, Ethel R., An Evaluation of Enrichment Material 
to Accompany the Teaching of TWo and Three ~qure ~lti­
pliers in the Fburth Grade, Unpublished Ed. Jr. Thesis, 
Boston University S chool of Education, 1956. 
Problem.-- To devise, collect, and evaluate enrichment 
material to accompany the teaching of two-and three-figure 
mu}. t ipl i ers in grade four. 
Scope and limitations o.t study.--
1. Thirteen worksheets used in two fourth grade 
classes over a period of four weeks. 
2. Total number of students was thirty-eight. 
Procedure.-- Thirteen worksheets were used, some 
original ones, and others taken from Spitzer's text for 
teachers and other sources. These worksheets were used as 
enrichment activities on an optional basis for pupi}.s who 
2] 
finished their regular assignment early. 
Ma.jor .findings and conclus tons.--
1. Bright, alert fourth graders are interested in 
supplementary arithmetic assignments. 
2. The assignments should not be too difficult or 
too complex as interest levels drop sharply in these in-
stances. 
]. Enrichment material provides for self-directed 
learning. 
Oriticisms and suggestions .tor further study.--
1. The sa~le size was small and thus limited 
the opportunity for statistically significant findings• 
2. Only a very narrow area of fourth grade arith-
metic was covered. 
]. The number and ability of the pupils doing 
enrichment activities depended on the type of class assign-
ment given, and this varied from day to day during the four 
week period. 
4. PUrther studies of ·a similar nature might be 
undertaken in other areas of arithmetic and at various grade 
levels. 
24 
Fisher, R. K., Meeting the Needs ot the Gifted rJhild in 
the Sixth Grade, Unpublished Ed. M. Thesis, Boston University 
School of Education, 194?. 
Problem.-- To suggest the various needs of the gifted 
child and ways of discovering latent abilities of gifted 
children at the · sixth grade level. 
Scope and limitations of study.--
1. An enrichment program suggested for gifted 
sixth graders. 
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2. Population to include those sixth graders with 
. 
an I. f(J. above 110 on the Stanford-Binet scale and those 
judged as gifted in art and music by the teacher with the 
aid of Pitner General Ability Tests, Verbal S eries, 
Intermediate-Fbrm A. 
]. The program was ntried in a regular classroom 
of sixth graders over a period of many yearsn by the writer. 
Procedure.-- An enrichment program was carried out in 
various areas of the curriculum over a period of years but 
with no consistency or pattern. 
Oonclusions.--
1. An enriched program would benefit about one-
third of the class. 
2. An obstacle to overcome is finding a satis-
factory report card that points out the A.Q. (achievement) 
relative to the I.Q. 
Oriticisms and suggestions .tor .further study.-- . 
1. Assumptions are made as to the need for the 
enriched program based on a statistically poor sampl tng of 
gifted sixth graders. 
2. Enriched programs could be developed in the 
areas of physical science, art, and music. 
Genua, Marguerite E., A Study o.f the Mentally Superior 
Students of the Hugh B. Bain Junior High School, Cranston, 
Rhode Island, U~ublished Ed. Jf. Thesis, Boston University 
School of ~ucation, 1953· 
Problem.-- To find to what extent the school program 
provided opportunities for the total development of the 
mentally superior children, since some faculty members were 
concerned over the achievement, behavior, and adjustment of 
these children. 
Scope and 1 imitations o.f study.--
1. Data from cumulative records showed that 190 
students fell in the category of "mentally superior" in this 
school. 
2. Results of the Henmon Nelson Test of Jfental 
Abilities showed that 22.8 per cent of the total enrollment 
of 835 students had an intelligence quotient which falls 
into the range of 120 - 165. 
3· Teacher judgment was used as a second cri-
terion selecting the superior student. 
4. Once the stUdents were identified the next 
step was to discover their educational needs. 
Procedure.--
1. On the basis of extensive examination of 
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literature it was concluded that the Hugh B. Bain Junior 
High School offers more than an adequate academic program 
supplemented by worthwhile extra-curricula activities, with 
special programs for the mentally superior. 
2. The program provides for all of the educa-
tional needs by offering a wide range of enrichment and 
opportunity for the exceptional child to do creative work. 
MaJor .findings and conclusions.--
). Using the test scores, and teacher -judgment 
as criteria, 199 students were finally selec.ted to be 
studied. 
2. The mean of the intelligence quotient of this 
group was found to be 129.3. 
]. It was concluded that the superior child needs 
broader offerings and more advanced work with highly in-
dividualized teaching. 
4. The superior child needs a school that pro-
vides an environment that is conducive to learning and 
experimentation in accordance with his own level and rate 
of mental growth. 
5. The Bain Sch~ol does not isolate the mentally 
superior student but rather adheres to a flexible program 
providing much enrichment and many varied school activities. 
Oriticisms and suggestions tor .further study.--
1. The results of this study could be compared 
2? --
with the results of a similar study made by Terman and Oden 
in 194?. 
2. A follow-up study of these pupils could be 
made to determine sex differences in progress, since the 
number of girls exceeded the number of boys participating 
in the various activities offered by the school program. 
]. An evaluation of the Bain Schools program 
could be made with that of a similar school in a different 
local tty. 
Blair, Glenn J.l'yers, Mentally Superior and In.ferior 
Ohildren in the Junior and Senior High School, New York, 
Bureau of rublications, Teachers Oollege, Oolumbia University, 
1938, 8? p. (Oontributions to Education No. ?66). 
Problem.-- To compare intellectually superior and 
inferior secondary school pupils regarding background factors, 
interests and ambitions. 
Scope and limitations o.t study.--
1. In Everett, Washington, 2863 pupils who were 
in either the Junior or Senior High Schools in 1936-3? were 
studied. 
2. There were 446 pupils in the superior group 
(the highest 15 per cent of the population) and 455 subjects 
in the in;terior group (the lowest 15 per cent). 
]. The. following UXLs studi.ed as background: 
parents birth place, education, occupations of fathers and 
grand fathers, the size of the child's family, his interests~ 
subject preferences, participation in school activities, 
studied. 
5. The students were judged on the basis of one 
group intelligence test. 
Procedure.-- The students were given group intelligence 
test: Senior High- Otis S -A test of Mental Ability, Higher 
Exam Fbrm A. The Junior High used the Intermediate Examina-
tion as well as the Terman Group Test of Afental Ability, 
Fbrm A. The students then filled out a questionnaire and 
took a 100 question test on World Affairs. 
Ma.jor findings and conclusions.--
1. This study indicates clearly that secondary 
school pupils of superior mental ability differ from student 
of inferior ability significantly in many respects, namely: 
a. their [ather and grand fathers are more 
frequently from higher occupational classifications. 
b. their parents are better educated• 
c. they come [rom smaller families. 
d. the boys prefer math and the girls prefer 
English as co~ared to shop and home economics, the choices 
of the inferior group. 
e. they enter school activities in greater 
numbers and usually become the officers and leaders. 
f. they more frequently have hobbies such 
as reading, building models, photography, etc. The un-
gifted group chose sewing, knitting, cooking and collecting. 
g. they read more expensive magazines and 
they read more books on biography, history and travel. 
h. they know more about World Affairs 
2. There is a strong relationship between 
economic status and educat.ional and vocational ambitions. 
Criticisms and suggestions .tor .further study.--
z. The school curriculum should be adapted to 
the needs of society and to the needs and abilities of the 
pupils. 
2. Interest in school activities, World Affairs, 
hobbies and worthwhile reading should be stimulated in 
pupils of low mentality. 
]. A guidance program should be initiated in 
order to encourage and direct the superior pupils to pursue 
college educations. 
4. Scholarships should be provided for the 
promising yauths who are debarred by economic and geographic 
factors. 
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Jit:Jlsom, Lorinda M., A Study o.t Social, Athletic and 
Scholastic Success Achieved in Junior and Senior High School 
by Highly Intelligent Children, Unpublished Ed. M. Thesis, 
Boston University School of Education, 1949. 
Problem.-- To find the degree of social, athletic and 
scholastic success of highly intelligent pupils in Junior 
and Senior High Schools, some of whom were accelerated in 
elementary school. 
S cope and limitations of study.--
]. Study is concerned with 261 superior pupils 
in grades seven through twelve who were in college divisions. 
2. Ninety of these pupils received special con-
sideration in elementary school either through acceleration 
or special classes. 
Procedure.-- A three part questionnaire UXLs self-
administered by 261 college division pupils from grade 
seven through twelve in a single community. One section 
was concerned with past school history and scholastic 
achievement; another part with the athletic history and 
attitude toward various sports; a third part dealt with 
co~anion preferences and general social achievement. The 
three parts were preceeded by a general health and personal 
data questionnaire. 
Ma.jor .findings and conclusions.--
1. PUpils who received special attention in 
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elementary school appear to be much like their classmates 
in social, athletic, and scholastic achievement by com-
parison. 
2. Highly intelligent group is above average 
in good heal th. 
]. Afost of highly intelligent group were happy 
in school, but less able to like all teachers. 
4. Afost children in highly intelligent group 
preferred outside of school activities not requiring a com-
panion or expenditure of energy. 
eriticisms and suggestions ,tor ,further study.--
1. Not all of gifted children in community were 
in special classes or had been accelerated in elementary 
school. 
2. Jfany who had been accelerated received special 
attention in elementary school, but were not in college 
divisions. 
]. One opportunity class should be traced in 
development through Junior and Senior High School. 
Usiskin, Joyce Shimkin, Provisions tor the Gifted 
Ohi).d in the Secondary School Language Arts Program, 
Unpub).ished Ed. Af. Thesis, Boston University School of 
Education, 195?. 
Problem.-- To study current practices in providing for 
the gifted child in the secondary school J.anguage arts 
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program. 
Scope and limitations of study.--
1. This study is concerned with federal, state 
and local legislation and with the preparation of teachers 
of the gifted. 
2. One limitation of this study is that it uses 
previous studies tu determine the actual conditions in the 
secondary schools, with regard to the gifted child. 
3· The gifted child has been defined most fre-
quently with reference to his I. Q. 
4. S ome schools place students with 110 I. Q. in 
the gifted group while others require .a per cent of the 
total school population. 
5. Rapid learner, talented youth, child of above 
average mentally are all synonymous with gifted child. 
Procedure.-- The current practices for dealing with 
the gifted child in the secondary-school language arts 
program is presented in two sections: 
1. An over~iew of what is being done for the 
gifted pupil throughout the United States, as evidenced by 
published studies firom various communities. 
2. Selected examples of worthwhile methods used 
in acceleration, enrichment, or in ability grouping to 
provide for the gifted youngster. 
Ma.tor findings and conclusions.--
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1. The period of enrichment which began around 
1920 emphasizes the need of the schools to develop the gifte~ 
students to their maximum capacity by extensive and intensive 
work. 
2. The majority of competent authorities have 
recommended the use of an intelligence scale, preferably 
an individual scale, in combination with other criteria 
as the best means of determining the giftedness of the child. 
]. Acceleration should not exceed a maximum of 
two years. 
4. Those who have worked with the gifted indi-
cate the need for creative activities. 
5. It is the aim of this paper to describe the 
ways in which English teachers are adopting their programs 
to the needs and the interests of gifted youngsters. 
Criticisms and suggestions .tor .further study.-- The 
wide recognition of the problem of intellectually gifted 
children is not enough. Differences of opinion with regard 
to the nature of service to gifted children have led to 
inadequate provisions for enrichment, and very little train-
ing for teachers. The majority of studies which have 
sought i~ormation on current practices in the secondary 
schools have used the questionnaire as the research instru-
ment and school systems tend to give an optimistic report 
on their current practices. 
Only two colleges in the United States offer complete 
sequences during the regular academic year for the prepara-
tion of teachers of the gifted; Hunter College, New York 
City and Pennsylvania State University, Other colleges 
could and should be doing something about this. Pennsylvania 
is the only state offering special certification for 
teachers of the gifted. 
Moore, Margaret Whiteside, A S tudy o.t Young High School 
Graduates, New York, Bureau of Publications, Teachers 
College, Columbia University, 1933. (Oontributions to 
Education No. 583). 
Problem.-- To find if the group of young students who 
graduated from high school before they were sixteen con-
stituted a gifted group. The question of whether gifted 
students should be encouraged to graduate from high school 
at an age as young as two years below the average is also 
studied. 
Scope and limitations of study.--
1. Of the 2?,000 students who graduated from 
high school in Pennsylvania in 1928, slightly over one per 
cent or 308 students were under sixteen years of age. 
2. The high school students were tested in Jfay 
1928 and those who went to college were given comprehensive 
exams in 1930 and 1932. 
Procedure.-- Data for the investigation was based on 
the research done by the Carnegie Foundation in the Study 
of the Relations of Secondary and Higher Education in 
Pennsylvania. The young group of students were co~ared 
with students in the statewide group with respect to 
factors in their background, objective test results, 
educational Pl.ans and vocational choices. The college 
history of all those who attended Pennsylvania colleges 
were also studied. A comparison was then made between 
the young gifted and those who were equally gifted but 
older. Gifted students were those who scored in the 
highest 10 per cent of the statewide distribution on the 
following tests: Otis Intelligence Test, and the Columbia 
Research Bureau Tests which test achievement in almost 
every subject. Their composit percentile rating was in 
the highest one or two per cent. 
Ma.jor .findings and conclusions.--
1. Students who graduated from high school at 
fifteen maintained their superiority in college. 
2. Regarding college achievement as measured 
by objective tests and college grades, it is desirable 
to enter college at an age as young as fifteen ar sixteen 
years. 
3. The author feels that these young graduates 
have saved nearly two years and in doing so have probably 
avoided habits of indolence by doing work that was a 
challenge to them. 
4. Records should be kept for each child from 
kindergarden to graduation from high school. 
5. Teachers should be trained in guidance. 
Criticisms and suggestions .tor further study.--
1. Financial resour~s should be made available 
so that organizational arrangements for collecting and re-
cording and using information throughout the educational 
ladder can be achieved. 
2. In regard to the guidance problem, the author 
suggests that the following slogan be adopted: nevery 
teacher a guidance officern. 
Lamson, Edna E., A Study of Young Gifted Children in 
Senior High School, New York, Teachers College, Columbia 
University, 1930, (Contributions to Education No. 424). 
Problem.-- To assemble facts which would indicate the 
advisability of sending gifted children, in the top per-
centile of the juvenile population, to high school several 
years younger than their classmates. 
Scope and limitations of the study.--
1. The children were chosen on the basis of 
Sta~ord Binet Test Scores, teacher's judgment and school 
records, including subject marks, Regents marks and 
scholastic honors. 
2. The gifted group consisted of 56 pupils, 19 
3? 
girls and 3? boys from ~blic School No~ 165, Manhattan, 
New York Oity. 
]. The children ~re selected before they were 
nine years of age and were then followed for seven consecu-
tive years; three years in elementary school and four years 
in high school. 
4. The study involved too few subjects because it 
is difficult to find in one geographic area many children 
whose I.~. 's are aboue 135· 
-Procedure.-- The school records and data from question-
naires regarding extra-curricular activit-ities, outside 
interests, and intentions of education beyond high school 
were studied. Oomparisons were made between the intelligence 
test scores of the Gifted Group in childhood and in adol es-
cence. This group was also compared to various groups 
with respect to Army Alpha Scores. Oorrelations were made 
between their intelligence and Regents scores and between 
intelligence and failures. 
MaJor findings and conc].usions.--
1. The test results indicate that the intellectual 
status of the members of the group does not grow toward 
mediocrity. 
2. Although their chronological age was two years 
less than the control Group's, the Gifted Group's achieve-
ment was significantly superior. 
3. The Gifted Group's participation in extra 
curricular activities exceeded the Control Group by about 
twenty-five per cent. 
4. The Gifted Group was engaged in reading fic-
tion~ studying music and participating some in social danc-
ing. 
5. Eighty-seven and one half per cent of the 
group plan to attend college. 
6. · Seventy-five per cent were glad that they had 
been members of the Gifted Group. 
?· Their health has not been impared as a result 
of entering high school at an early age. 
Criticisms and suggestions .tor .further study.--
1. This was an intensive study which involved 
only 56 subjects but the author feels · that it succeeded in 
finding out many facts about them. 
2. The group is believed to be a representative 
sampling of the top percentile of the youth with respect to 
intelligence. 
Deutsch~ Mildred~ A Study o.t the Research Done on the 
Gifted Child During and After World War II, Unpublished Ed. 
At. Thesis, Boston University School of Education~ 1953. 
Problem.-- To summarize the literature and research 
done on the gifted child during and after World War II 
(1945) to the present day. 
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Scope and 1 imitations o.f study.-- The Author points out 
that during the nineteenth century few studies were made on 
the gifted child. She states that: 
1. In 1930 the White House Co~erence of Child 
Health stated an estimated "one and one half million pupils 
of superior intelligence who varied so greatly from the 
average that they require special education". 
2. The big problem is finding the program suitable 
and awakening educators, as well as parents and communities, 
to the nature and needs of the gifted in our democracy. 
Procedure.-- The author states that: 
1. The objective appraisals are; 
a. teachers' opinions 
-
b. parents' opinions 
c. age-grade status 
d. achievement tests 
e. intelligence tests 
2. Identifying the intellectually gifted is not 
a matter of one test at one particular time, it needs con-
tinuing attention. 
3. The greater use of what is already known 
should be put into practice since the improvement of educa-
tional practice need not wait for further research. 






1. The teacher must possess special talent in 
working with parents and community agencies in her attempts 
to encourage and release creative energy. 
2. Few institutions offer courses on the gifted 
child, therefore, the teacher must be able to find out ways 
of gathering more knowledge concerning these children. 
]. To achieve this educational provision for 
gifted children, we must have understanding teachers trained 
to guide the growth of these children, and materials of 
content and method appropriate to their area of growth. 
4. S tandard tests, teachers' judgments, parental 
judgments and viewing actual performance offer the best 
methods of identifying gifted children. 
artticisms and suggestions for further study.--
There is a strong need for further research concerning: 
1. Curricular materials and procedures for en-
richment in the regular classroom. 
2. Trained teachers who have special skills to 
guide the growth and development of gifted children in 
social living. 
]. ]fore i~ormation about the nature of the 
gifted. 
4. When children reach a maximum I.Q. 
5. FUrther research to disseminate i~ormation 
because finding out about the gifted has not reached large 
- -- -- - ----"'=-====-
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numbers of school people who have concrete problems in 
providing educational experience for gifted. 
Berk, Robert L., A Comparison of Performance ot Sub-
normal, Normal 1 and Gifted Children on the Oseretsky Tests 
of Motor Proficiency, Unpublished Dissertation, Boston 
University School of Education, 195?. 
Problem.-- To construct a psychometrically sound 
instrument, in terms of administrability, objectivity, and 
inherent validity, for the measurement of developmental 
motor proficiency; and to discover the relationship between 
measured intelligence and measured motor proficiency 
utilizing three criterion groups of subjects. 
Scope and limitations o.t study.--
1. The study utilized the Berk-Revtsion of the 
Lincoln Adaptation of the Oseretsky Tests of Motor Pro-
ficiency. 
2. The instrument was administered to 20 males 
in each of the three criterion groups (sub-normal, normal 
and gifted). 
]. All the subjects were between the ages of 
9 - 6 and 10 - 6 at the time of administration of the Berk-
Oseretsky Scale. 
4. The basis of the inclusion of subjects in 
each of the criterion groups was by means of I.Q. scores 




5. The I.Q. limits for each criterion group were: 
Subnormal above 50, Normal 90 - 110 and Gifted above 130. 
Procedure.-- The test items which appear in the present 
Berk-Oseretsky revision were devised to take in: 
1. Jfotor versus intellective tasks. 
2. Simplification of directions. 
]. Jfodification of tasks involving probJ:ems of 
·administrabil ity. 
4. Afodification of tasks involving subject-
examiner relationship problems. 
5· Modification of harmful tasks. 
6. An individual type record blank was con-
structed in order to record all of the item responses for 
each subject. 
MaJor .findings and conclusions.--
1. Of the 88 items on the Berk-Oseretsky Scale, 
Chi Square showed that 41 significantly discriminated among 
the three criterion groups and 34 did not. 
2. The performance of the normal group was not 
significantly different from that of the gifted group on 
any of the subtests except Simultaneous Voluntary Afovement, 
on which the gifted performed better. 
Criticisms and suggestions tor .further study.--
1. The number of subjects in the criterion groups 
was small due apparently to the controls imposed by the 
= 
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nature of the study. 
2. This study would suggest a complete standardiza-
tion study of the Berk-Oseretsky with the development of 
norms tor ages five through late adolescence. 
]. A factor analysis of the subtests an a large 
sample of subjects could be done in order to check the 
indication that the subtests are relatively independent. 
S immons, Rachael McKnight, A Study o,t a Group of 
Children o.f;. .1fxceptionally High Intelligence Quotient in 
Situations Partaking of the Nature of Suggestion, New York, 
Bureau of Publications, Teachers (Jollege, (Jolumbia University, 
1940, 112 P• ((Jontributions to Education No. ?fJB). 
Problem.-- To find whether a group of exceptionally 
bright children segregated in a special opportunity class 
is more or less susceptible than a similar group of children 
of below normal intelligence to certain suggestions made in 
certain situations. 
S cope and limitations of study.--
1. TWo groups of 4? children were identified; 
the T group was composed of children of high intelligence 
with I.Q. 's ranging from 130 - 200. The B group was low in 
intelligence having an I.Q. range from ?2 to 101. 
2. Each group was subjected, individually, to the 
same five situations containing 'the same questions. 
Procedure.-- The children were selected from a New York 
(Manhattan) School in 193?- 1938. The groups, although 
widely different in intelligence quotients were assumed to 
be equal in all other respects revelant to the study. As 
the first situations the Otis .Suggestibil tty Test was given. 
Parts of it were gi·ven again and the child was told what 
his first answers had been and that he could change his 
answers if he cared to and that it would not change his mark. 
The third situation was, Street I, a Gestalt Oompletton Test. 
This test was also given again and the examiner tried to 
influence the response of the student. Binet's Progressive 
Weight's Test was given and the child was asked to judge 
.. 
each weight in comparison with the preceding weight. The 
fifth situation involved the Ohevreul Pendulum Test and each 
child was told that if he were a good conductor of elec-
tricity the pendulum would swing soon and far, but if not 
that it may not move at all. They were given two one 
minute tests. SWinging it was considered taking the sug-
gestions. 
Mi:L,jo r .findings and Oonclus ions.--
1. The test results, which were statistically 
reliable except for the Progressive Weights Situation, 
indicated that the group of high intelligence, Group T, 
yielded to fewer suggestions than Group B, the group of low 
intelligence quotient. 
2. The judges were of the opinion that Group T 
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was far above the average in independence of others in 
thinking while Group B rated about average in that trait. 
]. The individuals of Group T impressed the 
experimenter by their critical spirit and by the quality of 
their comments and behavior. 
4. SUsceptibility to suggestion in these situa-
tions do correspond with differences in intelligence as 
measured by the Sta~ord Binet intelligence quotient. 
5. Resistance to suggestions is concomitant of 
high intelligence. 
6. The bright group was more susceptible to 
suggestions that came from the experimenter than those which 
were purported to come from other children. 
Oritictsms and suggestions tor further study.--
1. An investigation should be done using a 
large sample. 
2. A picture test {of a hundred pictures) 1 ike 
the Street test, which involves a minimum of intelligence 
should be devised. 
]. ~ equal tests should be composed which would 
tell both the ease with which children could be i~luenced 
to change their minds, and the differences between the 
forces of suggestions from various sources. 
4. It is the author's opinion that appraisals of 
this sort are significant in view of the increased facilities 
for the dissemination of i~luence and the threat of in-
doctrination. 
Johnson, Bertha W., A S tudy of the Research Done on the 
Gifted Child from l9i2 to the Present Day, Unpublished Ed. 
Jr. Thesis, Boston University School of Education, 195?. 
Problem.-- To summarize literature and research done 
on the gifted child from 1952 to the present day. 
Sco:pe ··and 1 imitations. of study.--
1. Gifted children have been identified through 
the use of intelligence test scores. 
2. A single factor that has greatly i~luenced 
identification of the gifted is that of personalities. 
]. Capacity, ability and talent are three terms 
used most commonly when identifying the gifted. 
4. As a group, the intellectually gifted are 
physically more coordinated at an early age. They are alert 
and have well balanced personalities. 
Procedure.-- This author points out that many advocate 
accelerations and enrichment of the curriculum, in the 
regular classroom, as the most practical means to best meet 
the welfare of the gifted children. She states that The 
American Association for Gifted Children is doing outstandin 
work in providing educational opportunities for the gifted, 
encouraging research, and keeping the public informed. She 
also states that better scientific measures are aiding in 
identifying the gifted and follow up studies will yield 
i~ormation concerning their nature and nurture. 
MaJor findinqs and conclusions.--
1. The gifted children require different methods 
of education to permit them to achieve to their fullest 
capacities. 
2. The use of subjective and objective test 
1
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measurements provide the teacher with a more comprehensive 
picture of the gifted, and assist in providing a better 
planned course of education. 
]. It is of major importance to identify the 
gifted child early in his life so as to prevent undesirable 
patterns and to have longer time to develop his potentialitie • 
4. She also states that recent articles advocate 
acceleration and enrichment of the curriculum as the most 
practical means of meeting the needs of the gifted child. 
Criticisms and suggestions tor further study.--
1. To find a new def~nition of gifted to include 
all areas of giftedness. 
2. To find new and better methods of measuring 
creative aptitudes. 
]. To inaugurate and maintain adequate educa-
tional programs for the gifted. 
4. To produce methods of aiding regular classroom 
teachers in motivation of the gifted. 
5. To further study of personal tty and general 
adjustment of the gifted. 
Coy, Genevieve L., The Interests, Abilities and 
Achievements o.f a Special Class tor Gifted Cfhi ldren, New 
York Bureau of PUblications, Teachers College, Columbia 
University, 192]. (Contributions to Education No. 131). 
Problem.-- To study a Special Class of gifted children 
in order to provide data for the question of whether special 
classes are desirable for gifted children. 
Scope and limitations of study.--
1. The class was in existence for about 3f 
semesters. 
2. Eighteen children were chosen from among 191 
fourth graders in three elementary schools near Ohio State 
University. 
]. Fbur children left the class after one semester 
and five children were chosen to take their places. 
Procedure.-- The children were chosen on the basis of 
a group intelligence test, teacher's opinion and a Binet 
Individual Test. Data was kept on their achievement in 
educational tests as well as an account of their interests 
and ambitions. A record of their classroom activities 
supplement the results of the tests. Individual case studies 
and accounts of what happened to the boys and girls after 
they left the ~ectal Class complete the study. 
4 
Ma.jor findings and conclusions.--
1. The class helped the emotional and social 
development of the children. Their intellectual progress 
will perhaps be less significant in the future. 
2. Their ambitions show a tendency towards bio-
logy, bookkeeping, engineering, teaching and writing. 
]. Until more is learned about the teaching of 
gifted children, the author feels that it is desirable to 
have these boys and girls go back and forth from the Special 
to the regular class. 
4. It is necessary that the teachers are well 
I informed as to this groups abilities, previous work, and 
future hopes and plans. 
Oriticisms- and suggestions .tor further study.--
1. It is suggested that comparisons be made 
between two special classes: 
a. One which is purely "rapid advancement" 
and another with a course which is purely "enrichment 11 type. 
b. Which emphasize different types of 
enricned curriculum. 
c. One with a highly correlated curriculum, 
the second with no attempt at correlation. 
2. Oompare this with other studies to see if 
bright children do better work with many and varied study-
interests, or with few studies pursued intensively. 
3· Test aesthetic appreciation after reading 
aloud a series of books of various difficulty and type of 
appeal. 
4. Have the children write original plays, poems, 
musical compositions, etc. 
5. Teach high-school chemistry and compare re-
sults with a regular high-school class. Test retention six 
months later. 
6. The number in the class was too few to make 
it possible to generalize from the conclusions drawn. 
Dransfield, J. Edgar, Administration of Enrichment to 
SUperior Children in the Typical Classroom, New York, 
1~---
Bureau of ~blications, Teachers College, Columbia Universit , 
1933 (Contributions to Educa.tion No. 558). 
Problem.-- To develop and test a technique for the 
administration of enrichment to superior children. 
Scope and limitations of study.--
1. Two groups of 184 pupils each were equated on 
the basis of intelligence quotient, educational quotient, 
and educational age. 
2. The experimental group was provided self 
administerating units of enrichment in the social science 
area. 
3· The study was conducted in schools that 
represent a cross-section of the various administrative 
Boston University 
School of Education 
Library 
organizations in common operation. 
Procedure.-- The National Intelligence Test, Fbrm A., 
and the New Stanford Achievement Test, Fbrms W, X, and V, 
were given to 1,188 pupils from 42 classes. From the 
initial testing program 4;:8 pupils with I.Q. 's of 110 or 
more were selected. The educational quotient was used as a 
method of final selection. Equivalent groups were deter-
mined. They were all given the Inventory Test, Fbrm B or 
G. The control pupils continued their class work while the 
experimental pupils began work on enrichment units, which 
were done in their spare time and in class time which was 
devoted to recitations in subjects in which the pupil was 
one or two years beyond the norm. The average length of 
time spent on the study was So calendar days. The Final 
Test on the unit and the Sanford Achievement Test were given 
at the close of the study. FUll data was obtained for ?O 
pairs of children • 
.ltb,jor .findings and conclusions.--
1. Recitation time of the brighter pupils can be 
reduced in one or more subjects without injury to their 
regular studies and with profit in enrichment work. 
2. The study shows a consistent advance in the 
educational age of the experimental pupils over the control 
pupils. 
]. This technique is administratively possible 
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I. 
in present classrooms. 
4. A course of enrichment should meet the needs 
of the pupil and should be laid out to cover his entire 
career. 
Criticisms and suggestions tor further study.--
1. A study should be made to determine if students 
with an intelligence quotient of 110 - 120 can carry out 
enrichment as varied and' as complex as ones with intelli-
gence quotients of 120 - 130 or 130 - 140. 
2. A study should be done that would determine 
whether the enrichment provided tor in highly departmentaliz d 
organizations is of sufficient quality and quantity to make 
the technique described unnecessary. 
]. A study should be done with a small closely 
supervised group using a large variety of units. 
L ightfoot, Georgia Francis, Personality Characteristics 
of Bright and Dull C!hildren, New York, Bureau of Publica-
tions, Teachers College, Columbia University, 1951. 
(Contributions to Education No. 969). 
Problem.-- To discov·er whether there are personality 
differences between bri-ght and du).l children, and to deter-
mine which traits appear to be characteristic of each group. 
S cope and limitations of study.--
1. Fbrty-eight relatively bright and fifty-six 
relatively dull children of the Speyer School, PUblic S chool 
500 of New York City, were the subjects. 
2. The children were from ten to thirteen years 
of age. 
]. On the Sta~ord-Binet, their median I.Q. 's 
were 14? for the bright group and 88 for the dull group. 
4. Personality traits that were susceptible to 
measurement under the exigencies of this particular situa-
tion were considered. 
5. The children were judged on the basis of the 
records by two people who had never seen them. 
Procedure.-- The TWenty Variables of Personality as 
described by the Harvard Psychological Clinic Study were the 
basis for judgment. The devices that were used to gather 
background data were: Home Background technique including 
the Jfinnesota Home Status Index, and a Home and Neighborhood 
Questionnaire developed for the purposes of the investiga-
tion; the Interview; the Maller Persona}. ity Sketches; a 
Rating Scale; a Projecttve technique; and finally the 
Composite technique in which all pertinent data were placed 
in individual files. Each child was judged by two judges 
in regard to each variable by each technique. The results 
were determined. The differences between the groups were 
also studied. 
Ma.jor .findings and conclusions.--
}.. Of the twenty variables studied, there was 
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only one on which there was a complete lack of agreement 
between the judges. 
2. The following variables were rated with sig-
nificant differences in the direction of the bright group 




And those on five techniques: 
Appearance 
Recognition 
On three techniques: 
Play 
On two techniques: 
Aggression 





Pro teet iveness 
Exhibition 
Placidity 
]. Fbr the dull group, the variables that were 
rated with significant differences in their direction were: 
On five techniques: 
Dependence 
On three techniques: 
Seclusion 





Criticisms and suggestions tor further study.--
1. Study the data of this investigation in order 
to discover the similarities and the differences in the 
environment of these bright and dull children. 
2. Study the personality maladjustments of this 
group as revealed by the llfaller Personality Sketches. 
]. Investigate the children of this study with 
above 110 I. ~. in .order to compare children of low intelli-
gence with them on the basis of chronological age. 
4. l~ke a case study of each child involved in 
this investigation. 
5. Analyze the marking of the raters on the 
Eating Scale in order to discover which attributes had been 
marked confidently and those which had been marked with less 
confidence. 
Plouffe, Joseph F., A Genetic Study ot 15' Mentally 
Gifted Children, Unpublished Ed. llf. Thesis, Boston Universit 
School of Education, 194?. 
Problem.-- To reveal some of the characteristics of 
35 mentally-gifted youngsters in regard to gender, family, 
home environment, health, personality, intelligence quotient, 
and achievement test results. 
ScdJpe and 1 imitations of study.--
1. Thirty-five children selected from a special 
-----~~ ---=-"'---'=--~ 
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class for gifted children (130 I. Q. and over) in Brockton, 
Massachusetts. 
2. Starting in 1940, 16 children (eight boys and 
eight girls) were chosen by the Child Guidance Clinic from 
a submitted list of third and fourth graders who: 
a. had an I.Q. of 125 or over on group 
intelligence tests. 
b. had achievement levels two years above 
their C.A. expectancy level despite I.Q. 'slower than 125. 
c. were considered by their teachers to be 
exceptionally bright, although they had not met the I.Q. or 
achievement qualifications. 
]. Children entered special class at fourth 
grade and continued in it for three years, until they reache 
junior high. 
4. There were never more than twenty in a grade 
at one time. 
Procedure.-- I~ormation was obtained on thirty-five 
children from these special . classes in regard to: family, 
home, and immediate environment, health, personality, and 
educative growth. The i~ormation obtained was written up 
in the form of short case histories and collected into 
various comprehensive tables. 
MaJor .findings and conclusions.--
1. In the class, 5?·1 per cent are boys and 42.9 
per cent are girls. 
2. Sixty-eight and six tenths per cent of the 
fathers are American born and 31.4per cent are foreign 
born. 
3· Of the mothers, 82.9 per cent are American 
born and 1?.1 per cent are foreign born. 
4. Of the fathers, 28.6 per cent are professional 
men, 51.4per cent of fathers are businessmen, 14.3 per 
cent are skilled laborers, 5.? per cent are semi-skilled 
laborers. 
5. Of 35 gifted children, 21 were oldest child 
in the family, 13 were youngest in family, while one was 
the second of three boys. 
6. Homes were rated superior, average, and below 
average - 5 of 35 homes (14.3 per cent) were below average; 
1? of 35 homes (48. 6 per cent) were rated average; and 13 
of 35 homes (3?.1 per cent) were rated superior. 
?· Jfean age at which children first talked was 
13.8 months (S.D. 4. ?) ages ranged from ? to 30 months. 
B. Eighty-two and nine tenths per cent made a 
good adjustment to school while 1?.1 per cent made a poor 
adjustment to school. 
9. The mean intelligence quotient obtained on 
s. B. scale is 138.3 (S.D. 8.?) range was from 128 to 161. 
10. Scores on Stanford Achievement Test, Form EM, 
8 
were transposed from grade-equivalents to years above 
actual grade placement at time test was taken with the 
following results: 
a. Paragraph meaning - mean score of ].9 
years above grade level. 
b. Vocabulary test - mean score of ]. 6 
II years above grade 1 eve 1. 
II 
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c. Language usage - mean score of 4.4 years 
above grade level. 
d. Spelling- mean score of ].4 years above 
grade 1 evel. 
e. Science (taken by only 14 of original 16 
in group) mean score of ].2 years above grade level. 
f. Arithmetic Computation- mean score of 
2.2 years above grade level. 
g. Arithmetic Reasoning - mean score of ].0 
years above grade level. 
h. Literature - mean score of 4.2 years 
above grade 1 evel. 
i. Geography - mean score of ].] above 
grade level. 
11. It can be seen from these and other results 
that these gifted children are in need of special classes or 
an enriched program because their ability is above their 
grade placement in most areas. If kept in regular classes, 
--
these children would become easily bored and might become 
discipline problems. 
Criticisms and suggestions tor further study.--
1. Similar studies might be made of gifted 
children in regular classrooms to see if there is any 
correlation on achievement with these gifted children in 
special classes. 
2. Methods of gather data for individual case 
histori=es should have been described. 
]. MUch information about health, and infancy at 




This summary is intended to express the general find-
ings and conclusions of the twenty theses abstracted. The 
authors of these theses in general concluded that: 
l. Gifted children are interested in subject 
matter beyond the regular classroom cur~iculum • . 
2. An enriched program would benefit about one 
third of a regular classroom. 
]. Gifted children need highly individualized 
teaching. 
4. The gifted boy has a preference for matha-
matics while the gifted girl has a preference for English. 
5. Gifted children thrive best in a creative 
atmosphere. 
6. Students who enter college at fifteen or 
sixteen maintain superiority in scholastic achievement. 
?· Gifted children have more varied hobbies 
requiring greater skill than do average or slow children. 
B. Gifted children in special classes in elemen-
tary school showed no marked difference in their social 
and athletic achievement from pupils in regular classrooms. 
9· Identification of the gifted child is pre-
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sently Jess reliant upon subjective observation and more on 
objective findings of intelligence tests. 
10. There is a strong relationship between 
economic status and educational and vocational ambitions. 
11. Afore specific training is needed for teachers 
of the gifted child. 
Suggestions for FUrther Study 
Enriched programs could be developed in the areas of 
physical science, art and music. 
A guidance program should be set up to encourage and 
direct gifted children. 
There is a need for objective evaluation of suitable 
teachers for gifted children. 
FUrther research should be done on curricular materials 
and procedures for enrichment in the regular classroom. 
New and better methods of measuring creative aptitudes 
are needed,. 
A study should be made to determine if students with 
an intelligence quotient of 110- 120 can carry out enrich-
ment as varied and as complex as ones with intelligence 
quotients of 120 - 140. 
Summary 
The reader will find that these abstracts cover much 
of the school life of a person from primary grades throughou 
62 
the college years. Phe findings are quite consistent. The 
identification of the gifted is the keynote throughout and 
this can best be accomplished through a continued testing 
program. It is not a matter of one .test, but rather 
subjective and objective tests are needed for a fully 
comprehensive picture of the gifted. 
Once identification is established, the problem is ~ to 
have a well balanced program to meet the needs of our 
gifted. Acceleration and enrichment of the curriculum are 
generally believed to be the most practical means of meeting 
these needs. 
Our gifted are needed to make major contributions to 
the many varied fields in art, literature, and science in 
our fast moving modern world. 
Since the gifted child is found in the regular class-
room, our teachers must be trained and our programs planned 
to meet the challenge of his education. 
II 
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